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Abstract

This study examines the religious propagation methods of the Abbasid Caliphate and the Umayyads of al-Andalus through a comparative
perspective and, using a historical-analytical approach, compares the structures, instruments, and functions of religious propagation in
these two periods. The Abbasids, through the establishment of centralized governmental structures, the foundation of official religious
institutions such as the Bayt al-Hikma and the Nizamiyya schools, extensive support for scholars, and the expansion of scientific centers,
implemented propagation in an organized and official manner across a vast territory, resulting in religious consequences (strengthening
Sunni legitimacy), scientific outcomes (translation and expansion of knowledge), and economic developments (prosperity in trade and
agriculture). In contrast, the Umayyads of al-Andalus adopted a flexible and integrative approach, utilizing cultural instruments such as
art, architecture, calligraphy, and congregational mosques (such as the Mosque of Cérdoba), while promoting Islam in a gradual and
sustainable manner through support for court elites, educational development, and interaction with a multicultural society composed of
Muslims, Christians, and Jews. The findings of the study demonstrate that the success of both systems was rooted not in ideological
intensity, but rather in the adaptation of propagation methods to geographical, social, and cultural conditions. The Abbasids ensured
ideological cohesion across a broad domain, whereas the Umayyads guaranteed the durability of religious identity within a diverse social
context. The principal research question was: “What are the structures, characteristics, and success factors of religious propagation
methods among the Abbasids and the Umayyads of al-Andalus, and what similarities and differences existed between them?”” The findings
indicate that both systems operated on the basis of harmonizing religion, culture, and politics with their surrounding environment; however,
the Abbasids relied on formal organizational structures, while the Umayyads emphasized cultural soft power, thereby presenting a model
that offers lessons for the management of contemporary religious and cultural diversity.
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Extended Abstract

Spiritual education is one of the important and contested concepts in contemporary educational thought,
especially because it is located at the intersection of philosophical anthropology, ethics, religious
understanding, moral development, and educational practice. In the intellectual tradition related to Allameh
Jafari, spiritual education can be understood through his broader reflections on human perfection, moral
elevation, rational insight, freedom, responsibility, and the movement of the human being toward a meaningful
and transcendent life. Although his political and educational ideas are not always presented under the explicit
title of spiritual education, his discussions of human dignity, moral becoming, intellectual growth, and the
relationship between the individual and ultimate truth provide a significant basis for reconstructing a theory of
spiritual education (1). In this framework, spiritual education is not reduced to ritual instruction or formal
religious training; rather, it is linked to the cultivation of the whole person and to the development of a
reflective, responsible, and morally oriented self (2). By contrast, Nel Noddings develops her educational and
ethical theory around the central concept of care, arguing that ethical life begins not merely from abstract rules
but from relational responsiveness, affective receptivity, and concrete attention to the needs of others (4). The
comparison between these two thinkers is therefore significant because Jafari’s view is grounded in
metaphysical, spiritual, and rational accounts of human perfection, whereas Noddings’ view is grounded in
care ethics, relational morality, and lived educational encounters. The present study was conducted to compare
the concept, objectives, principles, methods, and components of spiritual education from the perspectives of
Allameh Jafari and Nel Noddings and to identify the common and distinctive elements that can contribute to
the development of a conceptual model.

The theoretical importance of this comparison lies in the fact that spiritual education has been interpreted in
different and sometimes conflicting ways in modern educational literature. Some scholars regard the term as
ambiguous or problematic because it may be confused with doctrinal instruction, religious socialization, or
vague emotional development (5). However, other perspectives argue that spiritual education remains
necessary because education cannot be confined to cognitive training, instrumental skill acquisition, or social
adaptation; rather, it must also address meaning, value, inner transformation, ethical sensibility, and the
orientation of human life toward higher purposes (9). In Islamic philosophical thought, education is closely
connected with the refinement of the soul, the realization of human potential, and the movement from lower
levels of existence and understanding toward higher forms of rational and spiritual awareness (10). In this
regard, the philosophical legacy of Islamic thinkers such as Farabi provides an important background for
understanding education as a process that integrates knowledge, virtue, social order, and human felicity (11).
Allameh Jafari’s thought may be interpreted within this intellectual horizon, especially where he emphasizes
human dignity, existential elevation, and the ethical responsibilities of human beings in relation to themselves,
others, society, and ultimate reality (12). Noddings’ position, however, challenges impersonal and excessively
rule-centered accounts of morality by placing care, sympathy, receptivity, and mutual relation at the center of
education (13). Her view suggests that moral education should not be designed merely around external
discipline, competition, or abstract obligation, but around the cultivation of caring relations in which learners
experience, practice, and extend ethical concern (14).

Methodologically, the present study was applied in terms of purpose and was conducted through deductive
content analysis. The research field consisted of books, articles, and studies dealing with spiritual education,
the educational thought of Allameh Jafari, Nel Noddings’ ethics of care, comparative education, and the
conceptual foundations of moral and spiritual formation. From this domain, 80 sources were identified and
examined, and purposive, criterion-based sampling was used to select the most relevant and up-to-date
materials. The data collection procedure was based on documentary and library methods, including the
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systematic recording of information, note-taking, extraction of conceptual units, and organization of theoretical
evidence. This approach was appropriate because the study did not seek to measure educational behavior
empirically, but to compare conceptual structures, interpret theoretical meanings, and identify the dimensions,
components, and indicators of spiritual education in two different intellectual traditions. The data analysis
process was conducted through coding procedures, including open coding, axial coding, and selective coding.
In the open coding stage, key concepts related to spiritual education, moral behavior, desirable education,
divine attributes, happiness, care, sympathy, relational ethics, and educational methods were extracted from
the texts. In the axial coding stage, these concepts were organized into broader categories by identifying
conceptual relations among them. In the selective coding stage, the central categories were integrated into a
comparative structure that made it possible to propose a model of spiritual education based on the convergences
and divergences between the views of Jafari and Noddings. This methodological design reflects the logic of
philosophical and documentary inquiry, because it moves from textual evidence to conceptual classification
and then to theoretical model-building (15).

The findings indicated that previous studies are partly consistent with the results of the present research,
especially in relation to the ethical, relational, and transformative dimensions of spiritual education. In Jafari’s
perspective, desirable education is connected with the elevation of human existence, the expansion of moral
consciousness, and the movement of the person toward truth, perfection, and meaningful life. Happiness is not
understood merely as pleasure or external success; rather, it is associated with the realization of the human
being’s higher capacities and with harmony between reason, morality, and spiritual orientation. This view is
compatible with the broader Islamic philosophical understanding that the human being is not merely a
biological or social entity, but a being capable of knowledge, self-transcendence, moral choice, and existential
growth (8). In Noddings’ perspective, moral and spiritual growth is shaped through caring relations, affective
responsiveness, and the ability to feel with and for others. Her concept of care includes attentiveness,
motivational displacement, and reciprocity, all of which transform education from a process of transmission
into a relational encounter (4). The study identified seven dimensions, 28 components, and 72 indicators within
the comparative framework. These dimensions included desirable education, unity of attributes, happiness,
moral behavior, care-based relation, spiritual development, and educational modeling. The findings suggest
that both thinkers reject a purely technical or instrumental account of education, although they justify this
rejection differently. Jafari emphasizes metaphysical and spiritual perfection, while Noddings emphasizes care,
relation, and moral responsiveness. Nevertheless, both perspectives consider education incomplete if it fails to
cultivate the ethical and inner life of the learner.

A central comparative result of the study was that Jafari and Noddings share a concern for the moral formation
of the human person, but they differ in their foundations, language, and educational pathways. Jafari’s
approach gives priority to the human being’s movement toward perfection, truth, and spiritual consciousness.
In his view, education should guide the individual from superficial existence toward deeper awareness, from
self-centeredness toward responsibility, and from fragmented desires toward a more integrated and meaningful
life (2). His emphasis on moral elevation and spiritual becoming is linked to a philosophical anthropology in
which the human being possesses both rational and transcendent capacities. Noddings, in contrast, criticizes
educational systems that overemphasize competition, control, and abstract achievement, and she proposes a
model in which caring relations become the basis of ethical education (4). Her perspective is especially
important for contemporary schooling because it shifts attention from the mere transfer of knowledge to the
quality of human relations within educational environments. This approach also resonates with broader
discussions in religious and moral education that seek to reshape education around lived meaning, ethical
sensitivity, and relational responsibility rather than around rigid formalism (6). The comparison also shows
that Jafari’s model has a stronger metaphysical and spiritual structure, while Noddings’ model has a stronger
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practical and relational structure. Therefore, an integrated model of spiritual education may benefit from both:
Jafari’s emphasis on transcendence, moral purpose, and human perfection, and Noddings’ emphasis on care,
empathy, responsiveness, and concrete educational relationships.

In conclusion, the study demonstrates that spiritual education can be developed as a comprehensive educational
framework when it is understood as a process of moral, relational, intellectual, and existential formation. The
comparison between Allameh Jafari and Nel Noddings shows that spiritual education should not be limited to
formal instruction, doctrinal teaching, or abstract moral advice. It should instead be understood as a living
process through which the learner gradually develops inner awareness, ethical responsibility, meaningful
relation with others, and orientation toward a more complete form of human life. Jafari’s thought contributes
a deep philosophical and spiritual account of human perfection, while Noddings’ thought contributes a
practical and relational account of care as the foundation of moral education. The conceptual model derived
from this comparison, consisting of seven dimensions, 28 components, and 72 indicators, can provide a useful
basis for further theoretical development and educational application. Such a model may help educators design
learning environments that cultivate not only knowledge and skills, but also empathy, responsibility, self-
transcendence, moral behavior, and meaningful human relationships.
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